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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can ask questions to deepen my understanding of an informational text. (RI.3.1) 

I can answer questions using specific details from an informational text. (RI.3.1) 

I can determine the main idea of an informational text. (RI.3.2) 

I can describe steps in a procedure, in the order they should happen. (RI.3.3) 

I can determine the meaning of unknown words in an informational text. (RI.3.4) 

Supporting Learning Targets Ongoing Assessment 

• I can ask and answer questions about the life cycle of a frog.  

• I can describe the life cycle of the frog. 

• I can determine the meaning of unknown words using context clues.  

• Asking and Answering Questions: “Life Cycle of a 

Frog” recording form  

• “Life Cycle of a Frog” Sequence recording form  
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Agenda Teaching Notes 

1. Opening  

A. Engaging the Reader: Pages 28 and 29 of 

Bullfrog at Magnolia Circle, and 

Unpacking the Learning Targets (5 

minutes) 

2. Work Time  

A. Generating Questions about the Life 

Cycle: Pages 14 and 15 of Everything you 

need to know about FROGS and Other 

Slippery Creatures (5 minutes) 

B. Reading Aloud and Rereading for Gist: 

Pages 14 and 15 of Everything You Need 

to Know about Frogs and Other Slippery 

Creatures (20 minutes) 

C. Learning about Life Cycle and Completing 

“Life Cycle of a Frog” Sequence Recording 

Form (15 minutes) 

D. Working With Words in Context (15 

minutes) 

3. Closing and Assessment 

A. Debrief (1 minute) 

4. Homework  

A. Lesson 3 Homework 

• Lessons 3, 4, and 5 follow the same general instructional sequence. Each day, students build their reading skills by 

asking questions and reading sections of the text Everything you need to know about FROGS and Other Slippery 

Creatures. Students will build their general knowledge about frogs by reading sections about life cycle (Lesson 3), 

frog skin (Lesson 4), and habitat (Lesson 5).  

• Lessons 3, 4, and 5: With each of these sections of the text, there will be an intentional focus on text features. 

• Lessons 3, 4, and 5: Each day students use the Asking and Answering Questions recording form, following a 

routine of formulating questions on the topic prior to reading and then after reading, revisiting the questions.  A 

second recording form will be used for each of these lessons. Each is different, based on the lesson’s topic. Students 

complete this second recording form during Work Time B.  

• In advance: Make 3-4 copies of the Word Cards for Work Time D and cut the cards apart. 

• When students work in their Vocabulary Notebooks in Lesson 3-5, they should work with the same partner. In 

Lesson 6, they will reconnect with that same partner for the review of the vocabulary. 

• Students using the vocabulary notebook page with words and definitions already filled in can still be effectively 

involved in the lesson even though they are only responsible for completing columns 3 (definition in their own 

words) and column 4 (sketch of symbol or image). 

• When students work in their Vocabulary Notebooks, they might not be able to define all the words only using the 

context. There is an opportunity through the work of the lessons for students to have access to student-friendly 

definitions after they first attempt to gain meaning through the context.  

• The purpose of the Vocabulary Notebooks is to support students to carefully attend to words. It provides them with 

repeated opportunities to practice finding the meaning of words in context. The important thing is not that they 

memorize these words, but that they have a deeper awareness of words they don’t know and strategies to help 

them find the meaning of any unknown words. There is no need to quiz students.  

• Consider creating a special Word Wall so that students can refer to these words throughout the unit. 

• In advance: Prepare a Question Words anchor chart or project the one provided in Supporting Materials. Write 

question words on the chart as sentence stems for the words who, what, when, where, why, and how. A sample is 

available in Supporting Materials. 
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Lesson Vocabulary Materials 

clumps, external, version, froglet 

 

This lesson includes use of the 

Vocabulary Notebook.  

All versions of the Vocabulary 

Notebook pages for all lessons are 

included in the Supporting Materials 

for Lesson 1. There is a version with all 

4 columns blank.  There is also a 

version with the words for the lesson 

already filled in. Additionally, there is 

a version with the words and the 

definitions already filled in.  

 

• Bullfrog at Magnolia Circle (book; one for teacher to display)  

• Document camera  

• Everything you need to know about FROGS and Other Slippery Creatures (book; one per student) 

• Question Words anchor chart (new; teacher-created; see Supporting Materials) 

• Asking and Answering Questions: “Life Cycle of a Frog” recording form (one per student)  

• Sticky notes (six per student)  

• Life Cycle of a Frog Sequence recording form (one per student and one for teacher model as anchor chart) 

• Word Cards for Work Time D (2 cards per group; groups will have some of the same words) 

• Steps for Work Time D anchor chart 

• Using the Context of Informational Text: Figuring Out What “Life Cycle of a Frog” Words Mean (for display) 

• Student-friendly Definitions for Lesson 3 vocabulary (for teacher reference only) 

• Lesson 3 Homework (one per student) 

Supplemental Materials 

• Life Cycle Sequence Cards 
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Opening Meeting Students’ Needs 

A. Engaging the Reader: Unpacking the Learning Targets and Returning to Bullfrog at Magnolia Circle (5 

minutes) 

• Gather students together. Tell students that today they are going to take a close look at the life cycle of a frog. “Let’s first go 

back to Bullfrog at Magnolia Circle to see what that text tells us about the life cycle.” 

• Project pages 28 and 29 on a document camera so that all students can see the text. Read aloud as students watch. Ask: 

* “What did this text tell us about the life cycle of a bullfrog?”  

• Cold call one or two responses. Students will see that little is revealed other than that females deposit eggs and male 

bullfrogs use their voice to attract a mate at a calling site. 

• Direct students to the learning targets for today’s lesson. Read each target aloud. Focus students on the first target: 

• “Let’s think about what questions you still have about the life cycle of a frog. Turn to a partner and share a question that you 

have about a frog’s life cycle.”  

• Give students a minute to talk to their partner. Cold call a few students to share one of their questions.  

• Explain to students that as readers they naturally question as they read but they also will often have questions about a topic 

prior to reading. These questions are often the reason for reading. 

• Tell students that next they will look at their Everything you need to know about FROGS and Other Slippery 

Creatures text to ask even more questions about the life cycle of frogs.  

• Consider adding nonlinguistic 

symbols to the Question Words 

anchor chart.  
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Work Time  Meeting Students’ Needs 

A. Generating Questions about the Life Cycle: Pages 14 and 15 of Everything you need to know about FROGS 

and Other Slippery Creatures (5 minutes) 

• Be sure that students have their Everything you need to know about FROGS text. Distribute the Asking and 

Answering Questions: “Life Cycle of a Frog” recording form and six sticky notes to each student. (Sticky notes 

will be used in Work Time B.) The recording form is very basic but give students a few moments to orient themselves to 

its layout. 

• Set students up to understand that good readers question as they read. Questioning is something a reader does to make 

sense of what they’re reading. This is particularly true with informational text. Students may have never been asked 

before to write down questions they have about a topic or text. Help them understand that their questions naturally float 

in their consciousness as they read. If they think about this, they will agree that sometimes their questions get answered 

as they read more but that sometimes questions they have may not get answered by reading a text or a particular section 

of text. 

• Project pages 14 and 15, while students open their texts to these same pages. For the next few lessons, students will follow 

an identical sequence that includes this next step. Students are being asked to ‘preview’ in essence, a chunk of the text, in 

this case pages 14 and 15. Their preview is meant to trigger their thinking on the topic of life cycle. Prior to engaging with 

pages 14 and 15, students will do a quick examination of the images primarily and from that, formulate 1-2 questions they 

have about the topic or something specific they saw in the images. Tell students:  

* “Before we start reading this text, we are going to look closely at the pictures to see what other questions we have about 

the frog’s life cycle.”  

• Direct students’ attention to the Question Words anchor chart. Say: “Let’s look at these question words to help us 

think about how our questions might begin.” Review the chart with students: “Use these words to start your questions.” 

Give students a few minutes to look at the text and write their questions on their recording form in the left hand column. 

Explain to them that they don’t need to worry about the second column. For now, they are only writing questions. 

• Direct students: “With the person next to you, look at the photos and share questions you have based on the images you 

see. Write your questions down on your recording form.”  

• Circulate as students are writing questions. Since they may feel tentative with this, share a few good examples out loud. It 

may sound something like: “___ has a great question! They wrote ______.” 

• For ELL students, consider 

providing them with a partially 

filled in Asking and Answering 

Questions: “Life Cycle of a Frog” 

recording form that includes the 

question sentence stems: “What 

is         

        ,” “Why is         ,” “How 

is         ” This provides them with 

a model for starting a sentence.  

• Partner an ELL with a student 

who speaks the same L1. This can 

let students have more 

meaningful discussions and 

clarify points in their L1.  

• Struggling students or ELLs 

could be asked to write only one 

question.  

• There is an alternate version of 

the Asking and Answering 

Questions: “Life Cycle of a Frog” 

recording form that would allow 

struggling learners to better 

understand and complete the 

task. 
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Work Time (continued) Meeting Students’ Needs 

B. Reading Aloud and Rereading for the Gist: “Life Cycle of a Frog,” Pages 14 and 15 of Everything  

 you need to know about FROGS and Other Slippery Creatures (20 minutes) 

• Tell students that they should keep their questions in mind as the text is read and as they reread. Read aloud pages 14 and 

15, reading in order of the frog life cycle, starting with “Life begins . . .”  

• Ask students: 

* “How did I know what to read?  How did I move about the text?”  

• Listen for students to mention the arrows. Ask students: 

* “How do the arrows help us as a reader?” 

• Listen for students to note that the arrows tell the reader to read in a different order then they would usually read. Help 

them understand that the arrows are a text feature. 

• In a brisk fashion, ask students to place their finger on the first paragraph that would be read. Proceed by telling students to 

place their finger on the second paragraph, third paragraph, and so on just to make sure they understand the sequence of the 

reading on these pages.  

• Explain to students that now they are going to reread these pages on their own. Say to students: 

* First, read and think on your own.  

* Then, try to write the gist of each paragraph in your own words (using the six sticky notes for the gist of each of the six 

paragraphs).  

• Release them to read and write for about 10 minutes. Circulate and support students as they read. If students are working 

away from their desks, they should use a clipboard or other hard writing surface. 

• Allow students 5 minutes to share their gist thinking with a partner. Tell them: “Now that you have had a chance to reread 

and capture the gist of each part of the frog’s life cycle, you are going to share your thinking with a partner. As you share, you 

are going to check each other’s thinking to make sure you are both understanding each part of the life cycle.” Remind 

students of the learning target: “I can describe the life cycle of the frog.” Explain that this is just what they are trying to do.  

• Ask students to revisit the question(s) they wrote on the Asking and Answering Questions: “Life Cycle of a Frog” recording 

form. If either or both of their questions have been answered, allow 1-2 minutes for them to jot the answers in the right hand 

column. Make sure students understand that it’s possible the text may not have provided the answers to their question(s). 

• Struggling learners could be given 

six pre-written gist statements on 

sticky notes or cards and they would 

have to match them to the correct 

paragraph in the text. 

• Struggling learners could complete 

this step with an adult. Additionally, 

for each paragraph the students 

could be given two statements, one 

an accurate gist statement and the 

other just a general statement 

(perhaps a supporting detail). After 

a supported rereading of a 

paragraph, the student(s) would be 

asked to select the gist statement 

from the two statements provided. 
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Work Time (continued) Meeting Students’ Needs 

C. Learning about Life Cycle: Completing the “Life Cycle of a Frog” Sequence Recording Form (15 minutes) 

• Display or project the “Life Cycle of a Frog” Sequence anchor chart and distribute the “Life Cycle of a Frog” 

Sequence recording form to students.  

• Ask students what part of the sequence recording form should be done first. Confirm that the first part of the recording form 

to work is the box “Life Begins…” Tell students to share with their partner what should be written and/or drawn in this box 

based on the text, Write their words on the sequence anchor chart as a model as students write on their recording forms. 

Additionally, students may want to sketch an image to add to the words they’ve recorded. 

• If necessary, guide students through the work for the next box, “Tiny Tadpoles.”  

• Give students about 10 more minutes to work on the remaining boxes. Answer clarifying questions as necessary. Students 

should continue working with their partner, but must complete their own recording form. Circulate and support students as 

they complete the recording form.  

• After 10 minutes of work time on their “Life Cycle of a Frog” Sequence recording form, instruct students to stop working.  

• Say: “Before you put this work away, turn and talk to your partner. What is the most interesting thing you learned about the 

frog’s life cycle?” 

• Some students may need the 

assistance of an adult for all or parts 

of this work. The adult could scribe 

for the student. 

• Some students could be given 

permission to complete the 

sequence recording form non-

linguistically, allowing their images 

to relate the sequence of the life 

cycle. 

• A set of life cycle sequence cards is 

available in Supporting Materials. 

These could be used in a variety of 

ways. 

 

D. Working with Words in Context: clumps, external, version, froglet (15 minutes) 

The meaning of all vocabulary words for Lesson 3 will be reviewed and clarified in Lesson 4 when students add these words 

to their Vocabulary Notebooks. 

• Remind students of the importance of paying attention to words they don’t know the meaning of as they read. If they ignore 

trying to get at an unknown word’s meaning, they create holes in the fabric of the text. Too many holes will interfere with 

their understanding of what they’re reading. 

• Say: “One of the useful text features of most informational text is the glossary, a place for readers to go to find the definitions 

of important words. Today, the words you are going to work with are actually not in the glossary of the book. They are words 

that you are going to try to figure out by reading the sentence in the text and looking at the pictures. You are going to try to 

find the meaning of the words by using context clues. If the context clues still don’t help you find out the meaning of the 

word, that’s okay but what is important is that you first try to get help from the context. Sometimes the context helps you 

just enough to give it a best guess.” 

• Increase interactions with 

vocabulary in context. This 

increases the rate of vocabulary 

acquisition for ELLs. 
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Work Time (continued)  Meeting Students’ Needs 

• Students will work in groups of 3-4 and each group will be assigned two words. Since there are only four words for this 

lesson, there will be overlap with groups having the same word(s) as other groups. That’s fine as it will allow multiple 

perspectives and confirmation if groups come up with similar thinking. 

• Students will use their Everything you need to know about FROGS and Other Slippery Creatures texts and their assigned 

word cards.  

• Present the following directions for students (or project the Steps for Work Time D anchor chart): 

1. Do one word at a time. 

2. Read the word on the card and find it in the text.  

3. Pick one student to read the sentence containing the focus word out loud to the group. Read the sentence a few times. 

4. Examine the context around the word. See if there’s a picture that helps get at the word’s meaning. 

5. As a group, discuss what you think the word might mean. 

6. Use the replacement strategy and try your guess out in the sentence to see if it makes sense. 

7. One the back of the card, write what you think the word means. 

8. Pick a group member to share the group’s work. Make sure they have the group’s cards in hand. 

• Give groups 5 minutes to work. After 5 minutes, bring the groups back together.  

• Project Using the Context of Informational Text: Figuring Out What Words Mean. Pick 1-2 groups to share for 

each word. Groups may or may not share both of their words but all words need to be reviewed. Use the last column as a way 

to help students realize that in informational text there are often graphic sources like photographs and diagrams that are 

intentionally placed to aid with understanding the content. 

• As each word is reviewed, end by sharing the student-friendly definition, using the Student-friendly Definitions as a 

reference (this does not need to be displayed or projected at this time). 

• Tell students that they will add these words to their Vocabulary Notebooks at the beginning of Lesson 4. 

• Groups could be given a copy of 

Steps for Work Time D to keep them 

correctly focused on the activity. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (1 minute)  

• Celebrate students’ hard work today. Remind them with enthusiasm that they are building their knowledge about frogs and 

also building their word power.  “Each time you learn new words, you build your word power. These words are in your 

student ‘toolbox,’ and you can use these words in your writing and speaking.”  

Collect or review the recording 

forms and Vocabulary Notebooks. 

Review the recording forms for a 

quick assessment of how students 

described the life cycle. 

 

Homework Meeting Students’ Needs 

• Reread pages 14 and 15, “Life Cycle of a Frog.” Focus again on the vocabulary words for today: clumps, external, version, 

froglet. Write down any additional words you wonder about. We will add these to a class chart. Look for the chart when you 

arrive in the morning. 

 

Note: At arrival time on the day of Lesson 4, have a blank piece of chart paper on clear display. As students arrive, invite 

them to copy the words from their homework onto the chart paper. Caution them to not write a word that has already been 

written by another student.  
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Question Words Anchor Chart 

 

Who___? 

What___? 

When___? 

Where___? 

Why____? 

How___? 
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Asking and Answering Questions: 
“Life Cycle of a Frog” 

 
 

Name: 

Date: 

 

Asking Questions about “Life Cycle of a Frog” 
 

What questions do you have about 

life cycle after looking at the images 

on pages 14 and 15? 

If you found the answer to your 

question as you read, write it here. 

1. _______________________________ 

________________________________ 

________________________________ 

________________________________ 

________________________________ 

1._______________________________ 

_________________________________ 

_________________________________ 

_________________________________ 

_________________________________ 

2. _______________________________ 

________________________________ 

________________________________ 

________________________________ 

________________________________ 

2. _______________________________ 

_________________________________ 

_________________________________ 

_________________________________ 

_________________________________ 
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Asking and Answering Questions: 

“Life Cycle of a Frog” (Alternate) 
 

Name: 

Date: 

 

Asking and Answering Questions about “Life Cycle of a Frog” 
 

After looking at pages 14 and 15, a 

question I have is ____________ 

________________________ 

________________________ 

________________________ 

My question was / was not 
answered. 
 
If your question was answered, write the answer 
below: 
 

I found out that _____________ 

________________________ 

________________________ 

After looking at pages 14 and 15, a 

question I have is ____________ 

________________________ 

________________________ 

________________________ 

My question was / was not 
answered. 
 
If your question was answered, write the answer 
below: 
 

I found out that _____________ 

________________________ 

________________________ 
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“Life Cycle of a Frog” 

Sequence Recording Form 

 

 
 

 
Life Begins 

 

Fully Formed 

 

Getting Bigger 

 

Tiny Tadpoles 

 

Nearly There! 

 

A Bit of Both 
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Word Cards for Work Time D: 

Small Group Work 

 

 

 

clumps 
 

In “Life begins” 
 

 

external 
 

In “Tiny tadpoles” 
 

 

version 
 

In “Nearly there!” 
 
 

 

froglet 
 

In “Nearly there!” 
 

 



 

 

GRADE 3: MODULE 2A: UNIT 2: LESSON 3 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M2A:U2:L3  •  June 2014 

CCI Enhanced Module (Williamsville Central Schools) • March 2015  •  16   
 

 
Steps for Work Time D: 

Small Group Work 

 

Each group gets two word cards. Use the text Everything you need to know 

about FROGS and Other Slippery Creatures. 

 

1. Do one word at a time. 

 

2. Read the word on the card and find it in the text.  

 

3. Pick one student to read the sentence containing the focus word out loud to the  

   group. Read the sentence a few times. 

 

4. Examine the context around the word. See if there’s a picture that helps get at the    

   word’s meaning. 

 

5. As a group, discuss what you think the word might mean. 

 

6. Use the replacement strategy and try your guess out in the sentence to see if it  

   makes sense. 

 

7. One the back of the card, write what you think the word means. 

 

8. Pick a group member to share the group’s work. Make sure they have the group’s  

   cards in hand. 
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Using the Context of Informational Text: 
Figuring Out What “Life Cycle of a Frog” Words Mean 

 

 

Vocabulary Word 

 

Word in Context 

Did the 

Photograph 

Help? 

 

clumps 
 

In “Life begins” 

Eggs are laid in clumps or strings.  

 

external 
 

In “Tiny 

tadpoles” 

When an egg hatches, a tadpole’s mouth, 

tail, and external gills are not fully 

developed. 

 

 

 

version 
 

In “Nearly 
there!” 

It looks like a smaller version of an adult 

frog. 

 

 

froglet 
 

In “Nearly 
there!” 

By 12 weeks the young froglet only has a 

small stub of a tail. 
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Student-friendly Definitions 

 

 
 

clump 

 

 
a group of things close together 

 

We are going to have a picnic near the clump of trees. 

 

 
 

external 

 

 
outer part of something 

 

We wiped off the external surface of the garage door. 

 

 
 

version 
 
 

 
a form of something 

 

I wasn’t sure what version of the game we were playing. 
 

 

 

froglet 
        
 

 
a young frog; not yet an adult frog 

 

The froglet was swimming in the water near the duckweed. 
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Lesson 3 Homework 
 

Name: 

Date: 

 

Reread pages 14 and 15, “Life Cycle of a Frog” from the text, Everything 

you need to know about FROGS or Other Slippery Creatures. 

 

Focus again on the vocabulary words for today: clumps, external, version, 

froglet.  

 

Write down any additional words you wonder about. We will add these to 

a class chart. 

_______________________ 

_______________________ 

_______________________ 

_______________________ 

_______________________ 
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Life Cycle Sequence Cards 

Directions: Cut apart the cards and mix them up well. Put them in order based on 

what you know about the life cycle of a frog. 
 

The female frog lays eggs in 

clumps. The eggs are covered in 

a jelly-like film. 

 

The eggs hatch into tadpoles. 

The newly hatched tadpoles feed 

on the remains of the yolk. 

 

 

The tadpoles begin to eat algae (a 

plant-like substance; seaweed). 

Tadpoles breathe using external 

gills and have tiny teeth to chew 

on plants and algae. 

 

The tadpoles grow small legs and 

arms. 

Now a froglet (a youngster, a 

young frog) it has only a small 

stub of a tail left and breathes 

using its lungs. 

After 3-4 months, the frog is fully 

grown is now an adult. 

  


